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Abstract

A survey conducted in 2012 among publicly finanbegher education institutions in the
Netherlands revealed a growing awareness of thtegic relevance of Open Educational
Resources (OER) and Open Education. However, hardiypolicy or strategy related to OER
and Open Education had been formulated by anlyeohigher education institutions involved.

At the same time, most of the institutions exprdsseeed for a strategic approach of OER and
Open Education. To meet this need, SURF, the amitdive organisation for ICT in Dutch

higher education and research, and more partigutarSpecial Interest Group on OER, gave ten
Dutch higher education institutions the opportumityassist in developing a strategic approach of
OER and Open Education, organising strategy worssho

Every workshop was tailored to the specific needb@moblems of the institution concerned. To
be able to do so, an approach had been formuldtezhwstarted with a semi-structured

interview. The objective of this interview was tod out why the institution had decided to
participate in the workshop and what it wanteddioieve, and to identify the driving forces
within the institutions for conducting the workshdjne next step was to design the workshop.
This was done in close cooperation with the insttuconcerned. The third part of the process
was conducting the actual workshop. In the lassphBindings and conclusions were
formulated.

Almost all participating Dutch higher educationtingions were inclined to formulate a strategic
view on OER and Open Education. The workshops paewaded detailed insights into the
perceptions and expectations of Dutch higher etucatstitutions involved with regard to

OER, MOOCs and Open Education. One such insighiisalthough most participants are
aware of the existence of OER, MOOCs and other$arfrOpen Education and feel some sense
of urgency, many of them do not have any idea lwapply these concepts in their own
institutions, let alone know where to start. Aretinsight is that many of the people who
attended the workshops did so because they feltttaa institution should develop MOOCSs. In
most cases it turned out that by discussing the @nal cons of MOOCs as well as the
(in)appropriateness of other forms of Open Educdio their institutions, the participants
developed a broader view of Open Education.

In this article the process and approach followé@tbe presented, as well as lessons learned and
conclusions drawn. We conclude that the strategikshops can be considered a success,
thanks to the effectiveness of a tailor-made prnogna embedded within a fixed process
framework. The positive attitude and willingnesshare knowledge on the part of the
participants contributed greatly to the resultse@rerequisite for success is that various sections
from the institution participate in the workshopgdahat a range of perspectives be presented.



The importance of a neutral platform as a basisfoopen discussion must not be
underestimated.
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Introduction

Higher education in the Netherlands is known fethigh quality and its international study
environment. With more than 1800 international gtptbgrammes and courses, the Netherlands
has the largest offering of English-taught prograssiim continental Europe. Dutch higher
education has a binary system, which means thdésts can choose between two types of
education: (1) research-oriented education offesecesearch universities, and (2) higher
professional education, offered by universitiegplied sciences. At a research university
students tend to focus on research-oriented wadnichwcan be in either an academic or a
professional setting. At a university of applietesces students can choose a professional
programme in the applied arts and sciences, dasignerepare them for a specific career.

In 2002, the Netherlands introduced the Bachelbl&ster's degree structure. Both research
universities and universities of applied scienaas award a Bachelor’'s or a Master’s degree.
After completion of a Master’s programme, graduatas start a PhD degree programme (third
cycle).

In February 2013, SURF (the organisation for ICTatmration in higher education and research
in the Netherlands; http://www.surf.nl/en) annouhteat it planned to organise ten strategic
workshops to support higher education institutiondeveloping their vision and policy on open
and online education (Schuwer et al, 2013). Witme month, ten higher education institutions
had registered. Their interest was not entirelyxpeeted — a study commissioned in the
previous year by SURF and Wikiwijs on the stataftdirs regarding Open Educational
Resources (OER) in Dutch higher education revethlad4?2 per cent of institutions were in the
process of developing an OER vision or policy (SURFL2). In the study, the institutions stated
that they would appreciate help in forming theiliges.

Over a quarter of higher education institutiong tbak part in the aforementioned study possess
OER collections. When the study was conducted, rancemore institutions were making their
learning materials publicly available for use aa€ise, led by the Open University and Delft
University of Technology. Medical research andégreesearch’ were also large contributors in
this area. Developers of independent Massive Opgm&Courses (MOOCSs) in 2013 included
Leiden University, Delft University of Technologye University of Amsterdam and the Open
University.

The SURF Open Education Special Interest Group ) 8ips://www.surfspace.nl/sig/5-open-
education/) and SUREF itself decided to creatertailade strategic workshops to meet the needs
of the institutions. Participants were selecteddiirst-come-first-served' basis. Over the course
of 2013, workshops were held at three univers{igasmus University Rotterdam, VU
University Amsterdam and Tilburg University), twaiversity medical centers (Radboud UMC
and the Academic Medical Centre) and four univesiof applied sciences (Avans, Fontys,



Windesheim and Saxion). A fifth participating unisiy of applied sciences decided that the
initial assessment interview was enough for it ttkena start on its own.

This article describes how the workshops were etkats well as the new insights that came out
of them. It gives an overview of the opportunitiesallenges, strategic issues and questions that
arose during the workshops. We will discuss owsdas learned, as well as the follow-ups and
opportunities that the Dutch approach may offestteers.

Structure of the strategic workshops

By creating the workshops, SURF and the Open Esuc& G aimed to assist participating
higher education institutions in developing thegian or policy regarding open and online
education (Schuwer et al, 2013). A second goaheftorkshops focused on the sharing of
knowledge and expertise.

The strategic workshops were held at the variosititions, with a minimum of 10 and
maximum of 45 participants. All workshops were aboated and led by the same moderator,
who was accompanied by a pool of moderators anakepg, mostly experts from the Open
Education SIG.

By offering tailor-made workshops, SURF and the ®Rducation SIG attempted to tailor the
content as closely as possible to the knowledgenards present within the institution, in order
to maximise the results achieved during a singlenmg/afternoon session. Institutions could
choose between an informative workshop, one thsstaswith the formation of an opinion on
open and online education, or a workshop aimekdeatievelopment of a concrete strategy. In
practice, all workshops given turned out to be malgam of the first two types.

In order to foster the individual character of eaarkshop, the coordinator and one or more
moderators held an assessment interview with ewesthution beforehand. During these
interviews, the context of the strategic worksh@swliscussed through questions such as: What
is the reason for wanting the workshop? What doesistitution aim to achieve with the
workshop? What is the participants' current le¥ddmmwledge and experience when it comes to
open and online education? What results do theg franind?

The overall outline of a strategic workshop hasbes follows:

1. Welcome by a member of the Executive Board, a eatirector of education.

2. Introduction by the coordinator.

3. Plenary presentation (sometimes two or three) kglsgrs/guest speakers. Topic: what
are Open Educational Resources, what is Open Hdncand how can these influence
higher education?

4. Interactive brainstorming session in groups onexsigc question. For example: What
is the potential impact of open and online educatin the institution itself? Or: What
opportunities or possibilities can you envisagetifier institution?

5. Break

6. Second brainstorming session on concrete linestafra Is there any room for
experiments? What projects can be started?

7. Conclusion with feedback on results, and agreenregtarding follow-up.

Open Educational Resources, Open Courseware, MOOGsd Open Education



All strategic workshops start by clearly definitg tsubject at hand. The following definitions
and descriptions have been applied::

Openness

For years, open universities and institutions fetathce education have been responding to the
need for distance education and lifelong learnirige digital revolution has added to this open
education an innovative, burgeoning world of OERe@@CourseWare and Massive Open Online
Courses. 'Traditional' Open Education is charaseerby accessibility, i.e. a lack of admission
requirements. Participants complete the coursa (ol curriculum) at their own pace. Often
there are no requirements for physical attendante start by a fixed date. Digital openness
adds two special aspects to this: many online legnmaterials are available for free, and may
be freely edited through the use of open licenslings means that anybody with Internet access
can conduct informal private study, as well as add distribute learning materials.

Open Educational Resources

Open Educational Resources (OER) are learning raldinat are freely available for use and
re-use online. The copying, editing and distribotid these materials is permitted (subject to
certain conditions) through the use of an opembtee such as Creative Commons.

OpenCourseWare
OpenCourseWare (OCW) refers to a complete couisg GER that have been released for use
or re-use by a higher education institution.

Massive Open Online Courses

Massive Open Online Courses (MOOCS) are free owlingses available to a very large number
of simultaneous participants. Participants signoaapnplete tests, are often supported by
teachers, and receive a certificate of completometimes subject to a fee).

Open Education
OER and MOOCs do not qualify as Open Educatioh@miselves — additional components are
required first. Besides OER, (Mulder & Janssen 2@hd (Mulder & Janssen, 2014) have
identified four additional components, which togatform the Five Components of Open
Education (5COE) model. On the supply side of etlocathey identify:

1. (Open) Educational Resources (OER), or teachingmadd;

2. (Open) Learning Services (OLS); and

3. (Open) Teaching Efforts (OTE).
On the demand side, they identify two components:

1. Open to Learners' Needs (OLN); and

2. Open to Employability & Capabilities developmenBHO), or expectations from the

social environment.

Openness is not a doctrine, but a choice. Wittb@®@®E model in hand, an institution can
determine its own desired level of openness. Famgte, institutions may decide to open up
their education in order to cater for the divergityttributes, circumstances and needs of its
target groups.



What did the strategic workshops achieve?

Of the nine participating institutions in 2013, leiglecided on a programme focusing on
opinion-forming. The participants identified threaind opportunities presented by open and
online education at their own institutions, aftdrieth they drew up an initial list of projects to
get started with. A brief summary is given belowtttd insights that came out of the strategic
workshops.

Opportunities offered by online education, as ideritied during the workshops

Participants in the strategic workshops see OERCgr&h Education as instruments that can be
used tamprove the quality of both teaching materials and education in gén®@en and

online education can contributeitmovation in education. A term often used is that of the
flipped classroom, or making teaching materialglakike online beforehand (such as lectures),
freeing up more room during class time for in-dlegtploration, group assignments and
personal guidance.

According to workshop participants, open and onédacation also promotéexibility within
programmes. If there are no lectures/tutorialgjestis can use OER to explore the topic
independently. It is also an instrument capablieroddening the scope of education, e.g. by
directing students to interesting additional matsravailable online.

In economic terms, participants expect that afteingial investment, Open Education may help
to reduce costsThe internal and external sharing of teachingenias saves money.
Universities of applied sciences in particular mrepthat it is better to make use of knowledge
within the organisation, among students and inréiggon by means of open and online
education.

Open and online education also offers strategietitsn MOOCSs can help to boost the regional,
national and international visibility of higher ezition institutions, a promotional opportunity
often focused on by research universities in paldic

Threats posed by online education, as identified ding the workshops

The fact of open and online education as a keyémiting factor is irrevocable, and it is up to
institutions to formulate a response. Participaotscluded that thiack of an institution's own
vision on this development can produce undesirable colesegs. Open and online education is
not an independent phenomenon in and of itselfdaatbe responded to with ad hoc decisions.
Institutions that fail to include it as part of theducational strategy risk being outpaced by
developments.

Increased visibility also increaseslnerability . Many institutions indicate that staff are
sometimes not ready to expose themselves to tisgdeuworld. Lecturers value the authoritative
status they possess within the walls of the classrdhe cultural shift required to become (and
aspire to be) more visible to the outside world vaased as an important issue in nearly all
workshops. Some internal resistance is also evidehe occasional remark that open and
online education is not part of the institutiomb.j

Universities of applied sciences fear losing thegional identity if the trends surrounding OER
and MOOCs continue. If new competitors enter ttegnitory, they run the risk of losing their
unigque position in the region.

Some workshop participants mentioned potential lprab withaccreditation. Is it really

possible to allocate course credits for taking M@G®@E ow are Open Education contact hours
calculated, and how to measure aspects such asygual



Reservations with respect to theancial aspectswere also expressed, not infrequently, during
the workshops. How can the initial investment altyyzay for itself? What is the revenue
model? Institutions wonder whether they can acpualve out a niche for themselves among
the enormous quantity of available MOOCs.

Open Education: gaining experience

Practically all participants agreed that we leaostiby doing. This can be achieved either by
starting up small projects or experiments, or bgoemaging lecturers to take MOOCs and use
OER themselves. This is the fastest way to disco¥et it is, how it works and how useful it is.
Hybrid teaching methods, such as the flipped ctessr lend themselves well to
experimentation with, and dialogue about, openariohe education.

Lecturers can also take on a new role as conteatars. Students want to be certain that OER
are relevant, and that what they are learning iatwtrey later need to reproduce. It is important
to encourage lecturers to voice their approvaheflearning materials.

The sharing of learning materials turns out todyeffom standard practice within institutions,
which may be a good point to start working with @@&lucation. There is a trend among
universities of applied sciences to set up 'bodfdsowledge’ for the first two years of study, to
which OER would form a fitting addition. Remedialurses, transition programmes and some
standard subjects also lend themselves to thisogarAll higher education institutions should
aim to achieve further alignment with the professidield on the development, use and re-use
of OER.

Both university medical centres and universitiegmblied sciences share the desire to jointly
improve the quality of research skills through oped online education.

Management bodies are urgently advised to fa@lsach experiments not only financially, but
also in terms of organisation, technology and |sgalport.

Open Education: developing vision and policy

Based on the insights gained during the workshioglew we offer a number of
recommendations to higher education institutiorshwig to develop a vision or policy on open
and online education. A conclusion often drawn miyithe strategic workshops is that higher
education institutions must take botba@ttom-up and aop-down approach to open and online
education. Experiments both in and outside thesobasn are useful in order to gain experience
and explore the possibilities offered by OER. Hogreexperiments alone are insufficient if
there is no context being created in which to impat and record the results. To create a vision
and policy on Open Education, institutions mustthsknselves a number of questions. For
example: Why and to what extent do we wish to pigdite? What are the priorities? How is
open and online education related to other topicsw educational agenda? How will Open
Education help to strengthen our 'core businest&t\Wsources do we need? And so on (see
box 1)

The workshops have shown that firefessionalisationof lecturers in the field of open and
online education is crucial. Lecturers must be avedithe added value of open and online
education, have a sound knowledge of what it engaitl know how to put it into practice. This
professionalisation process does not happen autatiat but needs to be instigated by the
institution.



Box 1: 'Open' as an ice-breaker

"The strategic workshop was a good point of deparftor getting the subject of open and onli

ne

education onto the agenda at Erasmus UniversitieRiatm’, says Gerard Baars, director of the

EUR Risbo research institute. 'In recent yeardatus has been mainly on improving study
success. The workshop had nearly forty participanttuding representatives from all EUR
faculties and support services, who learned adotithe current developments in the field of
open online education.’

Another aim of the workshop, in addition to prowvigiinformation, was to generate a list of
ideas on open and online education among stakelsadd&UR and to generate discussion. The
ideas among the various target groups turned czgrr@spond in many respects.
'EUR needs to do something with open and onlinea&thn. There are opportunities available
such as attracting new target groups, especiakynational students and course participants for
postgraduate programmes', summarises Baars.
The workshop was one of the building blocks thdtttea draft policy document describing th
multi-year plan for EUR. Although the documentisigeds to be evaluated by various bodie
the plan is expected to go ahead. EUR is takingpgmoach that includes more than just ope
online education, however. Over the next two yehsentire university will be experimenting
with the opportunities offered by online learniimgpoth undergraduate and post-experience
programmes.

1. The university wishes to use online education seestudents' transition into
academic education at the pre-programme stageis passible, for example, using
an online transition module designed to 'brustonmny skills or knowledge that may
be lacking.

2. A second objective concerns improvementsampus-based education. By running
part of a subject online, or including effectiverdhparty open and online teaching
materials and ensuring that the contact hours aohtgh-quality contentflipping the
classroom can lead to improvements in the quality of on-caseducation.

3. Pilot projects will be carried out, involving openline education (e.g. MOOCS) anc
preferably interdisciplinary collaboration with ategic partners, e.g. as part of the
Leiden-Delft-Erasmus (LDE) alliance. All pilot pegjts will be closely scrutinised in
terms of, for example, quality and scalability refbeing given the green light.

An evaluation of the EUR online learning programmik be carried out in two years' time,
after which more precise choices may be made fothta 2016-2018 period.

Baars: The focus of the strategic workshop wayg warch on the "open™ aspect. This is not qur
only objective, but it did serve as a good ice-kezavithin EUR, and certainly got the
discussion going.'
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Innovation

For many higher education institutions, MOOCs fdhm catalyst that spark the discussion on
open and online education. It is no surprise, floeee that they have been a main focus during
the strategic workshops. Many academic institutmmssider developing a MOOC prior to the
strategic workshops, in order to attract outstagditernational students, PhD candidates and
staff. However, because the workshops present & tmoader picture of the possibilities
offered by open and online education (e.g. forrtbein teaching activities), their views on



MOOCs change and MOOCs become only one of the niagpening up education. The general
conclusion from the workshops is that if an ingttto wishes to create its own MOOC, it must
know exactly why. A proven method when offering MO®or other forms of open and online
education is to begin with the ‘jewels' in theitogion's crown and to start with the people and
subjects that the institution wishes to put on ldigp

Doing this, it must be stressed that innovationulgh open and online education costs both
time and money. Institutions wanting to make acsexistart will need to free up funds and staff.
A cultural shift is also necessary, and is usually the greateienfa in any organisational
change. The shift relates not only to the profesdisation of teaching staff, but also to striking
a balance between open, online and campus-basedteuiuso that these three components
support and benefit one another.

Open and online education provides opportunitiesdiaboration between institutions, e.g. in
matters involving remedial courses (courses thatestts need to pass in order to take another
course) and transitional programmes. Universitfespplied sciences and the university medical
centers note that students' research skills ofi@nel much to be desired. This represents an
opportunity for the joint development of high-qialDER. During the workshops, participants
became aware that going in search of 'low-hangutj fogether offers many benefits. The
Radboud UMC institute for nursing and paramediosgkample, decided to make the results of
an existing, successful project available to dlleotnursing programmes as an Open Educational
Resource (see box 2).



Box 2: Low-hanging fruit

The strategic workshop at Radboud UMC was attendeéodnly by members from the medical
degree programme, but also from the institutiomiansing and paramedics, in order to generate
a joint strategy on Open Education. Senior poliificer Nicolai van der Woert from the
Educational Innovation Office at the Radboud He@léne AcademyZorgacademie) described
the situation as a 'unique event' in the historthefRadboud UMC. Those present included
students, lecturers, policy officers and directifreducation. 'The discussion surrounding opgen
and online education is often riddled with miscqtmns', says Van der Woert. 'That is why the
strategic workshop is so useful. It's also nicé ithia organised by an external party, which
helps to promote an objective discussion.’

The differences in the approach to open and omlthecation between the two institutions wefe
clear. 'This year saw the beginning of a curricuhewiew for the medical degree programme],
Van der Woert explains. 'All decisions related p@o and online education and OER need to be
in line with the revisions.' No new policy on opamd online education was therefore being
developed for doctors currently in training. Thesiog and paramedics institute did decide tp
create policy. However, both target groups decidegb for the 'low-hanging fruit' first.

As a result of the workshop, the use of OER inrtteelical degree programme has been
incorporated into the curriculum review. It hasbégluded in documents stating the guiding
principles, and projects will be initiated in whi€ER will be used by lecturers.

The nursing and paramedics institute decided tdwothe opposite direction, and chose to
share a successful project on restricted and hgihprocedures with the rest of the Netherlands
in the form of an OER. In addition to an Open Edwrel Resource, it has also become an
Open Policy Resource, including guidelines for iempéntation. The institute has also set out to
create an interactive iBook for the Basic Life Sopgourse. Key lessons for students resulting
from operating room simulations have also beeratadl, forming the basis for a second iBogk
including OER.

Van der Woert believes that a follow-up to the vabritp is an absolute must. 'After the
workshop, the trick now is learning how to keep fineburning,' he says. 'Open Education
places great demands on institutions. For exana@djave noticed that we cannot do without
adequate support for teaching staff. The issukehew role of libraries and publishers has also
been raised for discussion.’

At the Netherlands Association for Medical Educat{dVVMO) congress, the Radboud UMC
ran a round-table discussion on the role of lilemand publishers in open and online educatjon.
Van der Woert: 'In contrast to reports about edanat publishers in other sectors, in our
experience medical publishers are only too hapgmnter into a dialogue about their changin
role. Medical libraries, too, understand how indisgable their part is in the support process
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Well-considered choices

Making education open (or more open) is an evolwiagd: it is not entirely clear where it will
take us. lis clear, however, that it is a process of exploratidth great potential that is already
well beyond the small-scale experimental stage.p&gcipating institutions are aware of this
fact — a vision on open and online education is malsspensable. The choicet to participate
must also be well-considered, and based on anati@iuof the potential consequences.



Institutions that come to the strategic workshoph the idea of making an international name
for themselves via a MOOC soon expand their hoszorinclude open and online education in
its broader sense. They conclude that other fofrop@n and online education may be just as
important to their own teaching activities as MOOCs

Participants also gradually discover that makingcation open does not mean creating
everything yourself, but that it can also include te-use of OER from elsewhere for the
institution's own purposes.

Facilitating experiments

Educational institutions starting out with open amiine education would do well to reserve a
large enough budget and to deploy enthusiastit 3taéy should also expect to face many
obstacles, and they need funding: Open Educatioatigist an ancillary add-on. One question
that institutions should ask themselves is whetieiinitial experiments are scalable.
Exceptions, after all, are difficult to generali$®. assist lecturers in their professionalisation
process, institutions must organise support fopdagogical, legal and technological issues
associated with searching for and publishing OER.

Lessons Learned

The structure chosen for the strategic workshopghaved an effective one. An extended
assessment interview as the basis for a tailor-meaigramme embedded within a fixed process
framework has shown to be efficient. The imporéaata thorough assessment interview is
highlighted by the fact that the institutions aMe different motives when registering for the
workshops. It is essential to gain a clear idealof an institution wishes to participate, as well
as of who placed the issue on the institution'sidgeFor example, is the motivation for
developing a vision or policy on open and onlinaadion coming from above, from an ICT
advisory body, a faculty, or a group of individuals

A key factor to the success of the workshop isiguee that various sections of the institution
are represented. Additional value is created wherktxecutive Board, middle management,
policy staff, support services staff, lecturers atdlents are all present, as was the case with
Fontys (see box 3). Attendance by board membexsiign that the institution genuinely values
Open Education. The various stakeholders also apprthe subject with a range of perspectives
that must be explicitly stated and analysed duttiegworkshop. One common observation is that
the various standpoints result in 'eye-openershgntive participants.



Box 3: Share and share alike

'Fontys has a great deal of expertise when it cdmepen and online education. Small-scale
experiments were also being carried out, howevestilladid not have any Fontys-wide policy
explains Economics Information Manager Desiréedam Bergh from Fontys Universities of
Applied Sciences. The aim of the Fontys strategickehop was to investigate whether there
an institution-wide need for open and online edocat

Fontys consists of thirty institutions that prepsi@dents for a variety of careers. All these
institutions work at their own pace on educatianabvation, and with their own understanding
of this field. Van den Bergh believes that therggtd of the workshop lies in the diversity of the
groups present: lecturers, directors, policymakafermation management staff, but also staff
from support services such as Education and Rdsddrand Marketing & Communication.
'What we all had in common at the end of the wasksivas the conviction that Open Education
is developing fast, and that Fontys needs to getiwed’, she says. 'The strategic workshop also
revealed that we find it important to share knowkethroughout Fontys on experiments that|are
currently underway, and to create an overview cditiipes of support are needed. Participants
had different ideas on the added value for educafioe we going to use Open Education as|a
supplement to existing education, for remedial sesy for example? Or will entire curricula he
offered this way in the future?'

As a result of the strategic workshop, the Educatiod Research Committee at Fontys was
asked to devote attention to Open Education. Fadgesorganised a follow-up meeting
involving knowledge exchange on the experimentsetuity underway. During this meeting,
others were asked whether they also wanted tacpgzate in the experiments, and were invited
to indicate what types of support were requireck leas generated at the meeting will be
presented to the committee in late March.

Both the workshop and the follow-up meeting demmnst the importance of fostering a
culture of 'share and share alike'. One Fontysutisin, for example, is considering developing
a MOOC or OER in the field of dance as part of aopaan project. The initiators received
feedback on their questions from the expert pre@&fiilem van Valkenburg from Delft
University of Technology) as well as from colleague

Van den Bergh: 'The strategic workshop is extremalthwhile for educational organisations
wanting to get involved in the developments in ORelncation. The workshop was run very
professionally, which helped greatly to put thejsabin the right context. We are looking
forward to the next series of SURF activities oempnd online education, and would be happy
to contribute to their development.’

S

Neutral organiser

The formula for the strategic workshops demandgla level of neutrality from the organising
party, as the institutions are giving each othglirapse into the heart of their strategy.
Entrusting the organisation of the event to an witdborganisation (SURF, in the case of the
Netherlands) ensures that neutrality is guarantBleel.agenda and objectives of the workshop
must also be clear and self-evident at the ingtital level. Compulsory attendance or
scheduling within some other event (such as a cenée) does not result in the same degree of
pro-activeness that characterises most workshops.



Positive

One noteworthy aspect of the strategic workshofiseigpositive attitude of all attendees. The
institutions are motivated to take part from a ntedo 'something’ with open and online
education. The experts attend in the knowledgethi®egt have a valuable contribution to share.
The core members of the Open Education SIG voliy&troulder the task of moderating the
workshops in turn. All attendees share the coraficthat the session is of great value to their
work.

Conclusion and follow-up

SURF and the Open Education SIG deem the strategkshops a success, due to the
enthusiastic responses and participants' cleangiless to openly share their knowledge and
experiences. The participating institutions havesad to the usefulness of the workshops in
converting broad ideas (‘'we need to do somethitig @en and online education’) into concrete
projects and/or providing the initial impetus forrhing a vision on open and online education.

In 2014, SURF will offer a follow-up to the strategvorkshops. In addition to new workshops
for institutions wishing to get started with operdanline education, we are also considering
follow-up activities aimed at the current cohorturing the workshops, higher education
institutions frequently ask whether they can reeaupport if they continue on this route. Given
the diversity in the plans of the participants @iaug from pilot projects to policymaking), any
such assistance will need to take various forms.
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